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Abstract 
The concept of adaptive behavior has been pre sent 
in the definition of adaptive behavior for many year s . 
With the advent of inte l l igence testing , adaptive 
behavior was deemphasized , but later reemerged a s  
widespread dis sati sfaction with the tes ting movement 
grew among re searchers in the area of mental 
retardation . The importance of the concept of adaptive 
behavior ha s been af firmed by the American As sociation 
on Mental Deficiency (A.A.M.D.), which deve loped a dual 
c riteria sys tem of defini,ng mental retardation that 
inc luded adaptive behavior as a major component . The 
Federal government later adopted thi s c las s i f ication 
sy stem for funding purpo s e s  in P.L. 94-142. 
The valid and reliable measurement of adaptive 
behavior is a major concern of re searchers , 
diagnos tic i ans , and teachers in the f ield of mental 
retardation . The pre sent s tudy inve s t igated the 
inter-rater reliabi l i ty of one of the mos t  wide ly used 
measures of adaptive behavior : the A.A.M.D. Adaptive 
Behavior Scale (School Edition) • A total of 18 sub j ects 
(9 male and 9 female ) were randomly a s s igned to 2 
raters . The raters used the ABS-SE to rate the adaptive 
behavior of the sub j ects . The ratings of the scorer s  
were then compared using a s imple agreement formula and 
kappa ( a  correl ational stat i stic which accounts for 
chance agreements) . 
The results of thi s s tudy show that : (1) based on 
tota l factor scores the ABS-SE may be useful in making 
placement dec i s ions ; (2) the ABS -SE .may provide useful 
information for making some programming decis ions ; and 
(3) the contention of the authors , that teachers provide 
the mos t  re l i able information , when the f i r s t  person 
method of a s s e s sment is used , was supported . Comments 
by the inve stigators and raters provide sugges tions that 
may i ncrea se the reliab ility of the ABS-SE. Several 
ques tions that need further inve s tigation are a l so 
rai s ed by the author . 
Thi s  inve stigation provides the impetus for further 
inve s tigation of the i nter-rater re l i abi l i ty of the 
AB S-SE . I t  also provides valuable information a s  to the 
amount of conf idence educ ators and diagno stic i ans shou ld 
place in thi s  popular instrument . Thi s  study has shown 
that tho s e  concerned wi th the reliable and val id 
measuremen·t of adaptive behavior mus t  continuous l y  
refine the instruments used to a s s e s s  thi s concept . 
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ABS-SE Inter-Rater Reliability 
The I11ter-Rater Reliability of the 
American As sociation on Mental Deficiency 
Adaptive Behavior Scale (School Edition) 
Using Secondary Special Education Personnel as Raters 
The concept of adaptive behavior has been pre sent 
in the definition of mental retardation for many years. 
Such terms as social competency, skills training , the 
power of fending for oneself in life , adaptability to 
envi ronment , and e f f iciency of social value have all 
been described as components in the 19th and 20th 
century medical definitions of mental retardation . 
These cemponents are now known as adaptive behavior 
(Lambert , Windmiller, Cole & Figueroa, 1975). 
1 
Adaptive behavior , though pre sent in the early 
definitions of mental retardation , was deemphasized with 
the advent of intelligence testing. The years between 
1905 (the beginning of Binet ' s  work for the Par i s  
schools ) and 1959 (the American Association o n  Mental 
Deficiertc� (A.A.M.D.) establishment of the dual 
component classification system of mental retardation ) 
were literally the "Dark Ages" of the concept of 
adaptive behavior in the field of mental retardation 
( Gros sman, 1973; Scheerenberger, 1983). Goodenough 
(1949) de scribes the common practices of the era by 
s tating : 
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Mental age s  and IQ scores from half a dozen 
different group tests were joyfully compi l ed 
and entered on children's permanent record 
c ards by teachers and principals with as much 
as surance as their grandfathers had placed in 
the skull maps drawn up by their favorite 
phrenologi s t . The decade of the twenties was 
the heydey of the testing movement , the age of 
innocence when an IQ was an IQ and few 
ventured to doubt its omnipotence (p. 68). 
The te sting movement was not without its critic s . 
Men such as Kulhman , Porteus , and Doll were outspoken 
opponents of a purely psychomatic approach to de f ining 
mental retardation ( Scheerenberger ,  1 9 8 3 ) . Perhaps the 
mo st vocal opponent to the use of psychometric te sting 
as the sole bas i s  for c l as s ifying individuals as 
mental ly retarded was Edgar Dol l  ( Scheerenberger , 1983). 
Doll (1924) raised several issues that he felt must be 
resolved before even the slightes t  amount of confidence 
could be placed in the use of intelligence tests. He 
called for the investigation of the effects that such 
factors as race , nationality , age and emotion might have 
on the reliability and validity of psychometric tes ting . 
He urged the adoption of uniform me thods of 
standardiz ation , calculation , and interpretation of 
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i nte l l igence te sts  and their results . Doll sugge s ted 
that even with low scores on intel ligence te s t s , some 
people s ti l l  managed to compensate for the i r  
di s abi l it i e s  and become productive members of soc iety .  
H e  f el t  that this w a s  a phenomenon that warranted 
fur ther inve s t igation . Dol l did not feel that the 
tes ting movement was without mer it , but that c aution 
shou ld be used i n  granting a s i ng le ins trument so much 
control over the live s of human beings .  He emphas ize s 
this point by stating : 
• • • uncertainty need not prevent us f rom our 
practical service ,  but should certainly 
encourage u s  to proceed cautiously and w i th 
due re spec t for the rapid progre s s  which i s  
being made in the academic f ield ( Doll , 1924 , 
p .  360). 
3 
The s e  charge s , plus those of other s ,  such as  Yepsen 
(1941), who cha l lenged the American As soc i ation on 
Mental Def iciency to resolve the many social , 
educationa l ,  l egal , and research problems for the good 
of soc iety and the individual labeled mental ly retarded , 
were the impetus for the "rediscovery" of the concept of 
adaptive behavior ( Scheerenberger , 1983). 
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Dol l and o ther researchers at the Vineland School 
were the foremo s t  authorities on the a s s e s sment of the 
resurrected concept of adaptive behavior . Por teus 
(192 1) developed a s oc ial rating scale which i dentified 
persons as  mildly mental ly retarded as tho se per sons who 
exhib i ted a l ack of planning capacity , suggestability , 
obtrus ivene s s , and moodine s s . Dol l  ( 1 9 29 )  developed a 
scorecard for evaluating behavior and changes i n  
behavior of mental patient s ' behavior before, during, 
and after psychiatric care . In 1936, Do l l  deve loped the 
Vineland Soc ial Maturity Scale . This 1 17 item rating 
s cale would be the s tandard instrument u sed for the 
measurement of adaptive behavior over the next 40 years . 
The l iterature i ndicates that the concept of 
adaptive behavior ,  though present in the early medical 
definitions of menta l  retardation , was deemphas ized with 
the advent of i ntel l igence testing . I t  then reappear s 
when researchers begin to raise que s tions about the 
reliability _and val idi ty of p sychometric te sting . Thi s 
" swinging of the pendulum" indicates that even though 
the testing movement was s trongly supported by 
researchers and educators , the concept of adaptive 
behavior was more s trongly imbedded into the 
phi l osoph i e s  and ideologies of tho se who worked with 
ABS-SE Inter-Rater Reliabil ity 
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individuals identified as mentally retarded. The 
reemergence of the concept of adaptive behavior in the 
field of mental retardation did not occur immediately , 
nor did it occur without painstak i ng research on the 
part of many people . 
In 1959, a committee of the American A ssoc iation on 
Mental Deficiency (A.A.M.D.), chaired by Dr. Rick 
Herber, made adaptive behavior a.maj or component of its 
definition of mental retardation. The committee defined 
mental retardation as " subaverage general intellectual 
functioning which originates during the deve lopmental 
period and is associated with impairments i n  adaptive 
behavior" (Herber, 1961, p. 1). Adaptive behavior was 
described a s  having two maj or components :  "(a) the 
degree to which the individual is able to f uncti on and 
maintain himself independently, and (b} the degree to 
which he meets satisfactorily the culturally impo sed 
demands of personal and social re spons ibi l i ty "  (Herber, 
1961, p. 61). · Scheerenberger (1983) identif i e s  
w idespread dissatisfaction with the current testing 
movement combined with the mental hygiene movement and 
an evolution in the concept of mental retardation a s the 
three factors that led to a dual criteria defini t ion of 
mental retardation. 
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Although a dqa l  clas s ification sys tem was adopted 
by the A.A.M. D. , educ ators and diagnostic ians s till 
continued to use IQ a s  a s ingular criteria for placement 
when state legislatures began providing funds for the 
education of students labeled mentally retarded 
(Garrison , 1960; Lambert , Windmiller , Cole , & Figueroa , 
1975; Lord, 1956; Scheerenberger , 1983). This practice 
drew c r itic i sm from many different groups a s s ociated 
with research and service delivery in the field of 
mental retardation. Researchers (Dunn , 1968; Garrispn , 
1960; Lord , 1956) and the Presidents ' s  Panel on Mental 
Retardation (1962) attacked the practice of placement 
into s pecial education programs based solely on an IQ 
score. A number of legal battles also ensued fol lowing 
this practice of making placement dec i s ions . Such court 
decisions a s  Larry P. v .  Wi l son Riles (1973) and Diana 
v. California State Board of Education (1970) prohibi ted 
the placement of minority students in a special 
education program solely on the bas i s  of an IQ score . 
In 1973, the A.A.M.D. again re v ised its definition 
of mental retardation; this time to ensure that both 
·inte l l igence and adaptive behavior data were gathered 
and considered in the placement of students into 
programs for individuals labeled mentally retarded . 
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Under the di rection of Or. Grossman , an A.A.M.D_. 
committee deve loped the following def i nition of mental 
retardation: . " s ignificantly subaverage general 
intellectual functioning existing concurrently with 
deficits in adaptive behavior , mani f e s ted in the 
developmental period " (p . 11). The mos t  important 
difference be tween the definition developed by Herber 
(1961) and its revis ion by Grossman (1973} is that the 
relationship between adaptive behavior and intelligence 
for the clas sif ication of persons as mentally retarded 
was strengthened (Payne, Polloway , Smi th , & Payne , 
1981). The 1973 def i nition was as the official 
definition for funding purposes the the federal 
government in P . L. 94-142. 
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The concept of adaptive behavior after its  
reemergence in the field of mental retarda tion was 
slowly reaffirmed a s  a major tenet in the 
identification, placement and training of i ndividual s  
labeled mentally retarded. Widespread support of a dual 
criteria system of def ining mental retardation led to 
the development of s uch a definition by the A.A.M.D. in 
1959 and i ts revi sion in 1973. perhaps the greatest 
affirmation of the importance of adaptive behavior was 
the adoption of the A.A.M.D. definition of mental 
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retardation ( Gros sman 1 973 )  in P.L. 94-142. With the 
e s tabl i s hment of adaptive behavior as a maj or component 
of mental retardation there arose a new problem : how to 
measure adaptive. behavior in a val id and re liable 
manner . 
Measures of Adaptive Behavior 
As previous ly mentioned , the Vineland Social 
Maturi ty Scale ( VSMS ) ( Dol l , 1953) was the s tandard 
instrument used for the a s s e s sment of adaptive behavior 
for many year s . The ins trument cons i s ted of 1 17 i tems 
grouped into the areas of Sel f-He l p  ( Dre s s ing ) , 
Self-He lp· ( Eating ) , Self-Help ( General ) ,  Locomotion , 
Occupation , C ommunication , Self-D irection , and 
Socia l i z ation . The VSMS i s  admini stered in an interview 
format to a third person who i s  fami l i ar with the 
behavior of the person be ing rated using the scale . The 
norming population consis ted of 620 whi te sub j ects with 
1 0  males and 10 females be ing a s s igned to each age leve l 
(birth to 30 years ) . Thi s standardi z ation proj ect took 
place in New Jer sey i n  1935 . The technic al adequacy of 
the instrument has a l so been que stioned . Salvi a and 
Ysseldyke ( 1 9 7 8 ) state "The VSMS i s  a venerable 
instrument used to a s s e s s  soc i al competence . We be l i eve 
it i s  badly in need of revision and updating. The item 
ABS-SE Inter-Rater Re l�abi lity 
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placement may no longer be appropriate and the s ample i s 
very restricted " (p . 435). The Vine land S oc i a l  Maturi ty 
Scale has recently been revised and its u s e  rema ins 
wide spread throughout the nation ( Salvia & Y sseldyke , 
1985). 
The revi s ion of the Vineland Social Maturi ty Scale 
( renamed the Vineland Adaptive Behavior Scale s by its 
authors )  is organi z ed around four Behavior Domains : 
Communication , Daily L iving Ski l l s , Soc ial i z ation and 
� 
Motor Ski l ls . The use of the prof e s s ional 
interviewer/respondent format and the requi rements that 
a sub j ect actually perform a de scribed behavior on a 
regular bas i s  in order to receive ful l  item cred i t  are 
character i stics which have been retained from the VSMS 
(Campbe l l , 1985). Two forms of the Vine l and Adaptive 
Behavior Scale s ( VABS ) are avai lable for use by 
di agnosticians : the Survey Form and the Expanded Form . 
Campbe l l  ( 1985) examined the technic al adequacy of 
the VABS and made the fol lowing comments :  
Adaptive behavior ass e s sment , by means of the 
VABS Survey Form or the Expanded Form, can be 
we l l  accomp lished for the 0 to 19 year range 
on which the Survey Form was standard i z ed . 
Older MR adults can also be evaluated a l though . 
raw score conver s ions for these subj ec t s  are 
ABS-SE Inter-Rater Reliability 
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not expressed in standard scores, but 
percentiles only. The development of 
remediation plans, intended by the authors to 
be a special use of the expanded form, is 
subject to limitations at c ertain age ranges 
and at certain classes of behaviors. The 
major caution to be emphasized would seem to 
be that the structure, recommended uses, and 
methods of developing derived scores are quite 
different between the two forms. The 
potential user, then, is advised to know the 
properties of each quite well and fit those 
properties to the assessment needs of a 
specific client (p. 1661). 
Development of the A.A.M.D. Adaptive Behavior Scale s  
In the late 1960's a task force unde r the d i rec t ion 
of Dr. Henry Leland was appointed by the American 
Association on Mental Deficiency, the National Insti tute 
on Mental Health, and the Kansas Division of 
Institutional Management to study the assessment of 
adaptive behavior (Clausen, 1972). The task force 
reviewed all instruments purporting to measure concepts 
related to adaptive behavior in the United States and 
England and developed a number of items and s c a l e s  on 
personal independence. They also undertook s urveys of 
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social expectatio�s and critical incidents in community 
of institutional settings to derive content areas for 
the maladaptive behavior scales ( Nihira & Nihira ,  1975: 
Spreat , 1982). The result of this research proj ect was 
the American Association on Mental Deficiency Behavior 
Checkli st ( Nihira, Fos ter , Shellhaas, & Leland, 1967). 
This checklist consisted of 10 domains of personal 
and soc ial functioning and 12 domains of mal adaptive 
behavior. The check l i s t  was later revised twi ce and 
renamed the American As soc iation on Mental Deficiency 
Adaptive Behavior Scale (ABS ) ( Nihira , Fo s ter , 
' 
Shel lhaas� & Leland , 1969: Nihira, Foster Shellhaas , & 
Leland, 1974). The standardization populations for the 
1969 and 1974 edi tions were both selected from 
res ide.nti a l  institutions for individuals labe led 
mentally retarded. The 1969 edition used a 
standardization population of 2800 residents living in 
63 institution s  for persons labeled mentally retarded 
acro s s  the Uni ted States . The sample was strati f ied by 
sex , intelligence , and age of subj ects (Miller , 1972). 
The norming population for the 1974 edi tion of the ABS 
cons isted of an additional 1200 subjects: bringing the 
total norming population to 4,000 subjects (Bortner ,  
1978). A public school version of the ABS was also 
developed and publ i shed in 1975 (Lambert , Windmi l ler , 
Cole & Figueroa , 1975). 
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There are few instruments which claim to measure 
adaptive behavior that have normative data obtained from 
school aged students ( Mealor & Richmond , 1980). The 
A.A.M.D. Adaptive Behavior Scale , Public School Version 
deve loped by Lambert , Windmiller , and Cole (1974} is 
one of the mos t  widely used instruments for asse s s ing 
adaptive behavior in the public schoo l setting ( Mealor & 
Richmond , 1980} and i s  normed on school aged students . 
The development of the instrument occurred because in 
the words of the authors: 
• • � i t  has become increasingly apparent that 
traditional tests of intelligence used alone 
do not indicate how wel l  a child may func tion 
socially nor how well he/she copes with the 
various demands made upon him/her by the 
peopl e  and the c ircum stances in his/her 
environment . Clearly, some measure of a 
child's abi l ity to engage in social ac tivities 
and to perform everyday tasks of l iving has 
been needed- -some measure of his/her adaptive 
behavior . Before the present standardiz ation 
proj ect there was no systematic , valid, and 
reliable way to evaluate the adaptive behavior 
of noninsti tutionalized mental ly retarded 
ABS-SE Inter-Rater Reliability 
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children (p . 1) • 
The ABS-PSV was deve loped using a pilot study in which 
the investigators used the ABS (Nihira , Foster , S he l lhaas & 
Lel.and, 1969) to a s se s s  the adaptive behavior of a sample 
population of 60 third and sixth grade students in regu lar , 
EMR and EH classrooms. The goa l s  of the pilqt study were to 
determine : (�) whether the ABS would have enough 
di sc riminatory power to obtain differences in the funct ioning 
of children a s signed to regular and s pecial education 
programs ; (b) whether there would be s ignificant differences 
between parent and teacher rating s of children ' s  adaptive 
behavior;. and (c ) whether there were any differences 
attributable to ethnic status (Lambert, Windmiller , Cole & 
Figueroa , 1975, p. 35). The results of the pi lot study 
" 
indicated that the ABS had enough discriminatory power to be 
an effective instrum.ent for use in the public s chool setting. 
Teacher and parent ratings were found to be s imilar when 
domain scores were used to determine inter- rater rel iability . 
The ethnic status of the subject had a minimal effect on 
his/her rating (Lambert , Windmiller , Cole & Figueroa, 1975). 
The investigators concluded from this pilot study that the 
ABS could be used in the public school setting. 
A standardization proj ect was then undertaken invo lving 
2 600 students in the California public school s .  The sampl e 
was chosen on the basis of s ix factors: c l ass pl acement, 
ABS-SE Inter-Rater Reliability 
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sex, density·of population in the_ area of resident ; 
socioeconomic status, ethnic status, and age. From the data 
collected.the investigators were also able to do an item 
analysis of teachers' comments on the items of the ABS. The 
teachers' comments were compared to those made by staff 
members of two unnamed Education, Guidance, and Research 
staffs in large urban school districts. The result was the 
A.A.M.D. Adaptive Behavior Scale, Public School Version 
(Lambert, Windmiller, Br Cole, 1974). 
The ABS-PSV is divided into two major parts: Adaptive 
and Maladaptive Behavior. These areas are further divided 
into 24 behavior domains. Part I of the ABS-PSV consists of 
the behavior domains labeled Independent Functioning, 
Physical Development, Economic Activity, Language 
Development, Numbers and Time, Domestic Activity, 
Self-Direction and so·cialization. The purpose of Part I of 
the ABS-PSV, according to Nihira, Foster, Shellhaas, and 
Leland (1974), "is to evaluate an individual's skills and 
habits in ten behavior domains (coherent groups of related 
; 
activities) considered important to the development of 
personal independence in daily living" (p. 1) • Part I.I of 
the ABS-PSV is "designed to provide measures of maladaptive 
behavior related to personality and behavior disorders" (p. 
1). The behavior domains of Violent and Des truc t ive 
Behavior, Antisocial Behavior, Rebel lious Behavior, 
ABS-SE Inter-Rater Reliability 
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Untrustworthy Behavior, Withdrawal, Stereotyped Behavior and 
Odd Mannerisms, Inappropriate Interpersonal Manners, 
Unacceptable or Eccentric Habits, Self.-Abusive Behavior, 
Hyperactive Tendencies, Sexually Abberent Behavior, 
Psychological Disturbance, and Use of Medications make up the 
second part of the ABS-PSV. 
Administration of the ABS-PSV can take place in three 
ways: first party asse ssment, third party assessment, and 
interview method. First person assessment is recommended by 
Nihira, Shellhaas, and Leland (1974) if·the rater is familiar 
with the sub j ect being assessed and is able to "judge the 
relevance- of the Scale .items" (p. 3). If first person 
assessment is used within the school setting, the teacher is 
the per;;on most qualified to use the ABS-PSV. Third party 
assessment is used when very detailed information is needed 
and the person .who has the most knowledge about the subject 
is untrained in the use of the ABS-PSV. The interview method 
of administering the ABS-PSV requires that a person who is 
very .familiar with the content and order of the Scale be the 
administrator. General open-ended questions are asked by the 
interview about the subj ect's behavior as i t  relates to 
his/her func tioning in the·specific domains of the ABS-PSV. 
Revision of the ABS-PSV 
Recently, the ABS,..PSV was revised by Lambert.and 
Windmiller (1981). This revision is entitled the .. 
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A.A.M.D. Adaptive.Behavior Scale, School Edition 
(ABS-SE) . The ABS-PSV was revised, according to its 
authors, as a response to criticisms of persons working 
in the field of mental retardation who asked that 
scoring procedures be revised and the reference group be 
expanded to cover a wider range of individuals. Several 
revisions of the ABS-PSV were undertaken to improve the 
reliability and validity of the scale. The 
standardization population was increased from 2600 to 
6500 subj ects and norms were developed for individuals 
classified as regular, mildly mentally retarded and 
moderately mentally retarded. Norms for Part II of the 
ABS-PSV were redesigned to be consistent with those of 
Part I. Scoring procedures were simplified and modified 
so that scaled scores could be obtained from the factor 
scores. Additional studies were conducted to obtain 
more accurate information on the reliability and 
validity of the Scale. The names of two domains were 
changed and·a descriptiv� guide for parents about the 
ABS-SE was developed. 
The ABS-SE consists of two parts. Part I is 
organized along developmental lines and is designed to 
evaluate a person's skills and habits in nine behavior 
domains including: Independent Functioning, Physical 
Development, Economic) Activity, Language Development, 
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Numbers and Time , Prevocationa·1 Activi ty , 
Self-D i rection , Re s pons ibi l i ty , and Soc ial i z ation . Part 
I I  of the ABS -SE cons i s ts of twe lve behavior domains 
labe l ed : Aggres s ivene s s , Antisocial vs . Soc ial 
Behavior , Rebe l l ious ne s s , Trustworthine s s , Withdrawal 
vs . Involvement , Manneri sms , I nterpersonal Manne r s , 
Acceptabi l i ty of Vocal Habits , Acceptab i l i ty of Habits , 
Activity Leve l , Symptomatic Behavior , and Use o f  
Medications . The purpose of Part I I  i s  to provide a 
measure of adaptive behavior related to persona l i ty and 
behavior di sorders . 
There were f ive sources from which the 
s tandardization s ample was drawn : ( a ) the original 
· Cali forni� s ample of the ABS-PSV , ( b) a F lorida 
f i e ld-tes t ,  ( c )  a C a l i fornia Florida preschool s ample , 
( d )  a Cali forn i a  reevaluation s ample , and ( e )  a 
C a l i fornia secondary s ample . A total of 6 5 0 0  persons 
ranging in age s from three to s ixteen was used to 
generate scaled score and percenti le norms . There were 
2 13 5  sub j ects labe l ed regular , EMR , and TMR , ranging i n  
ages from 6 t o  12 years o f  age , se lected f rom the 
Cali fornia ABS - PSV s ample. A total of 32 2 0  s tudents , 
ages 3 to 16 , identif ied as regular , EMR , and TMR , were 
' used in the F lorida s ample . The Cal i forni a/F lorida 
pre school sample cons i s ted of 363 subj ects f rom 3 to 6 
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years of age . The fourth source of data was a 
California reevaluation s tudy which cons i s ted of 6 56 
subj ects identif ied as EMR and TMR . An additiona l  1 4 9  
subj ects , aged 13 to 16 , identif ied a s  regul ar , and EMR 
were also inc luded in the s tandardi z ation proj ect . Thi s  
s tandardi z ation pro j ect was undertaken to expand the use 
of the ABS-PSV in the public school setting ( Lambert & 
Windmi l ler , 1 9 8 1 ) . 
The evo lution of the A . A . M . D .  Adaptive Behavior 
Scales has shown much ef fort on the part of  its authors 
to develop a val id and rel i able ins trument which 
measures . adaptive behavior .  Over a decade of research 
has been conducted by various inve stigators to achieve 
thi s goal . The A . A . M . D .  Scales have become some of the 
mos t  wide ly used instruments for a s s e s s ing adaptive 
behavior in the United State s  ( Mea lor & Richmond , 1 9 8 0 ; 
S preat 1 9 8 2 ) . One que s tion that remains to be answered 
about the various edi t ions of the ABS is how re l i able 
the ratings_ of  a subj ec t ' s  adaptive behavior is between 
raters .  The inter- rater rel iability of any instrument 
mus t  be investigated under the mandate of the American 
Psychological As soc i ation ( A . P . A . , 1 97 4 ) . 
I nter�Rater Re l i abi l i ty and Te sting 
Minimum standards for the deve lopment and use of 
psychological te s ts have been promulgated by the 
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American P s ycho logical Association ( A . P . A . , 19 74 ) . 
These s tandards include the conducting and the reporting 
of re search re l ated to consistency between scorers or 
rater s . Section Fl . l  of the Standards for Educational 
and Psychological Tes ts and Manuals ( A . P . A . , 1 974 ) 
s tate s : 
�he te s t  manual should furni sh , insofar as 
feas ible , a quanti tative analys i s  of the total 
incon s i s tency o f  measurement into its ma j or 
ident i f i able components ; namely incons i s tency 
in res pons es of the subj ect ; incons istency or 
he�erogene ity within the s ample of te s t  
content ( such a s  the stimulus i tems , 
ques tions , and s i tuat ions ) ;  incons i s tency 
among scorers , raters , or units of apparatus ; 
and mechanical errors of scoring ( p .  5 0 ) . 
The manual for a te s t  should a l s o  s tate the 
a s s e s sment technique which as sures the te s t  user that 
" tester-ef fec t "  is minim i z ed or that has the highe s t  
reliabi l i ty of as ses sment across raters or scorers 
( A. P. A ; ,  1 9 7 4 ) . Hopkins and Hermann ( 1 9 7 7 ) agree with 
thi s mandate and extend it to inc lude the calculation 
and the pub l ication of indices of random-chance 
inter-rater agreement . 
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Me thods f or Determining . Inter-Rater Reliabil i ty 
Inter - rater re liabili ty is defi ned as the extent to 
which two observe r s  agree on the rating or scor ing of a 
behavior exhib i ted by a sub j ec t . A high rate of 
agreement between the two raters would indicate that the 
observations by the raters ref lect the subj ect ' s  
performance ac curate ly ( Kazdin , 1 9 7 7 ) . There are 
s everal methods or techniques of determining inter-rater 
reliabil i ty , but the purpo se of any technique used is to 
ref l ect ac curately , with minimum ambiguity , the degree 
of reliability of the data asses sed ( Hartmann , 1 9 7 7 )  • 
One of the mo s t  commonly u s ed me thods of 
determining inter-rater re liability is the percent 
agreement technique . The ca lcu lation of inter- rater 
reliability us ing the percent agreement formu l a  i s  a s  
follows : 
number of agreements 
x 1 0 0  
number o f  agreements + number of disagreements 
Ye lton , Wi ldman , and Ericks.on ( 1 9 7 7 )  state that the 
weaknesses of th is particular method of calculating 
inter-rater reliabil i ty inc lude : ( a ) percent agreement 
is directly af fected by the frequency of behavio r s ; ( b )  
the decis i on whether or not to inc lude agreement on 
nonoccurrence of behavior c an dra s t i c a l ly af f e c t  
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obtained agreeme.nt percentages ;  and ( c }  s imi lar 
agreement percentage s do not ref lect the same quality of 
observer agreement because the number of agreements that 
may have occurred by chance are not cons idered . 
Kratochwi l !  and Wetz e l  ,( 1 9 7 7 }  bel ieve that the maj or 
problems with using thi s  conventional method of 
determining inter-rater rel i abi l i ty are : ( a} the 
implication that it c annot always provide a safeguard 
against mi s repre sentation of experimental f i nding s  and 
( b }  that i t  does not take into account chance agreements 
between observers . These and other critic i sms have led 
to the cieve lopment of more sophisticated s tati s tical 
procedures for determining inter-rater re l i abi l i ty . 
These new techniques are of ten ref erred to a s  
correlational s tatistic s .  
The Kappa coeffic ient ( Cohen , 1 9 6 0 ) i s  an example 
of a correlational s tati stic . I t  was deve loped to 
measure the inter-rater rel iab i l ity of c ategor ical data , 
accounting· for chance agreements between raters . I t  i s  
calculated us i ng the formula be low : 
( Po - Pe ) 
( 1 - Pe ) 
The quanti ty ( Po - Pe ) represents the proportion of 
observed agreements minus the proportion o f  chance or 
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quantity ( 1  - Pe ) which i s  al so corrected for chance 
agreements between raters . 
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The maximum for Kappa i s  + 1 . 0  when no 
disagreements are present and both observers exhibit 
variation in the scoring categories . Kappa wi l l  equal 
z ero when the proportion of chance agreements equals the 
number of observed agreements . Kappa wi l l  have a 
negative value i f  the proportion of observed agreements 
is l e s s  than the proportion of expected or chance 
agreements ( Hartmann , 1 9 7 7 ) . 
The use of corre lational s tati stics in determining 
inter-rater rel i abi l i ty has several advantage s over 
conventional methods . Hartmann ( 1 9 7 7 )  l i s t s  two such 
advantages :  ( a )  they are eas i ly calculated and readi ly 
interpreted and ( b )  they can be read i ly te s ted for 
s ignif icance . Kratochwi l !  and Wetz e l  ( 1 9 7 7 )  s tate that 
the reporting of correlational s tati stics greatly 
improve s the s tat i s tical j udgement and that such 
s tati stics decrease sub j ectivity and the degree of 
inference in j udg ing agreement score s over percent 
s tatistic s . 
There are some d i s advantages of us ing corre lational 
s tatistic s , Hartmann ( 1 9 7 7 )  s tates that random f ac tors 
are more l ike ly to produc e low re l i ab i l i ty e s t imate s 
ABS -SE I nter-Rater Re l iabi l ity 
2 3  
than sys tematic factor s . Kratochwi l !  and Wetze l ( 1 9 7 7 )  
be lieve that the deve lopment of corre lational s tati stics 
wi ll  lead experimenters to use them because of the i r  
nove lty and exc lude s impler techniques which requ ire a 
less  sophi s tic ated knowledge of s tati stical analys i s . 
Inter-Rater Re l i ab i l ity Studies Re lated to ABS School Scales 
Lambert , Windmi l ler , Cole , and Figueroa ( 1 9 7 5 )  
state " we did not conduct re l i ab i l ity s tudie s wi th the 
pub l ic school vers ion • • • •  " ( p . 5 1 ) . A review of the 
literature reveals that only four s tudies have been 
conducted on the inter-rater rel i abi l i ty of the ABS -PSV 
( Brul le & Hoernicke , 1 9 8 4 ; · Givens , 1 9 8 0 ; Mayf i e ld , 
Forman , & Nagle , 1 9 8 4 ; Mealor & Richmond , 1 9 8 0 ) . The 
studies conducted by G ivens ( 1 9 8 0 ) , Mayf ield , Forman , 
and Nagle ( 1 9 8 4 ) , and Mealor and Richmond ( 1 9 8 0 )  only 
inve stigated the inter- rater re l iab i l i ty o f  Part I of 
the ABS -PSV . There have been no pub l i shed s tudies 
concerning the inter-rater rel iabi l i ty of the ABS-SE . 
G ivens ( 1 9 8 0 )  used two groups of 6 sub j ects 
selected at random from graduate s tudents in Education 
and S pec i a l  Education as  raters for her study . Group 
one was not given training in the scoring of the 
ABS - P SV . Group two was g iven inservi c e training in the 
proper scoring techni que s for the ABS -PSV . U s i ng a 
coe f f i c ient of agreeme nt, G iven s  found a mean 
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inter-rater re l i abi l i ty coe f f ic i ent of . S S between the 
two groups . Doma in i nter- rater re l iabi l ity coe f f i c i ents 
ranged f rom ... . 73 to . 8 0 .  She s tate s that " for an 
obj ectively scored i n s t rument , the reliability of the 
scorers proved to be d i s appointin9ly low41 ( p. 3 6 ) . 
Althouqh th i s  s tudy shows that there are s ignificant 
d i f ferenc e s  in the ratings of trained and untrained 
raters , the di f ference amonq· trained rater s is al so 
s igni f icant . The coe f f i c ient of ag reement among the 
trained obs e rve r s  was only . 7 7 1  a level that i s  
unac ceptab le by current te s t i ng s tandards for thi s  
measure , of· i nter- rater re l i ab i l i ty . 
In a study conducted by Mealor and Richmond ( 1 9 8 0 )  
us ing teacher s and parents as raters on Part I o f  the 
ABS-PSV , s ignif icant d i f ferences in rat i ng s  were a l s o  
found . •  ' The author s  · asked parents and teachers of 
s tudents ident i f ied a s  moderately or severely·  retarded 
to rate the behavior of their student/child . A 
Hote lling T2 wa s used to analyze the data col lected . 
The re sul t s reve aled that parent s ' and teacher s '  rati ng s 
d i f f ered s igni f i cant ly on f ive of the ten behavior 
doma i ns . 
Mayf ie ld , Forman , and Nag le ( 1 9 8 4 )  used 3 1  s tudents 
enrol led in resource prog rams f o r  individua l s  i d e nt i f i e d  
as mi ldly menta l ly r e tarded a s  sub j e c t s . Four g roup 
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rate r s , us i ng Part I o f  the ABS -PSV , we re a s ked to rate 
the sub j ec t s . The s e  groups cons i s ted of parents 
( mothe r s ) ,  spec ial educ ator s ,  regul ar educato r s , and 
independent ob server s .  S igni f i c ant di f f erenc e s  i n  
rating s  were i nd i cated b y  a one-way multivar iate 
ana l y s i s  of varianc e . Six o f  the ten behavior doma i n  
rati ng s on P a r t  I of the ABS-PSV re sul ted i n  s igni f icant 
d i s c repanc i e s . A Pearson produc t-moment c orre lation wa s 
also conduc ted to de termine the relationship of the 
ratings of the four groups of rater s . The mean 
correlation between parents and regu l ar educ ator s wa s 
. 6 7 ,  be tween parents and s pec i a l  educ ators was . 5 0 ,  
between regu lar educ ato r s  and s pec i a l  educ ators wa s . 52, 
between regular educ ator s and observers wa s . 5 0 ,  and 
between spec i a l  educ ators and observe rs was . 4 5 .  
D i sagreement be tween rater s was deemed to be s i gni f i c ant 
by the experimenters with the observation that parents ' 
rating s  compared more f avorably with the regu l a r  
educators ' .  rating s  than wi th the other two rating 
groups . 
The most rec ent study ava i l able on the inter-rater 
rel i abi l i ty of the ABS -PSV was conduc ted by Bru l le and 
Hoernicke ( 19 8 4 ) . I n  thi s  s tudy the authors u s ed 
teache r s  who had · " extens ive day- to-day contac t "  with the 
students they were a s ked to rate . After the data we re 
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collected , i t  was analyzed us ing three measure s of 
inter-rater re l i ab i l ity : s imple ag reement , Cohen ' s  
Kappa , (Cohen , 1 9 6 0 ) , and a weighted average technique 
( Harr i s  & Lahey , 1 9 7 8 ) . Tbe s imple agreement technique 
yielded acceptable leve l s  of inter-rater agreement on 
a l l  of the behavior domains of Parts I and I I  of the 
ABS -PSV . When more s tringent measure s of inter - rater 
rel i abil ity were appl ied , the inter-rater agreement was 
dramatical ly reduced . The Cohen ' s  Kappa produced 
rel i abili ty ratings of - . O S to . 6 7 .  The we ighted 
average formula resulted i n  low leve l s  of rel i abi l i ty as 
we l l . Rati ngs of rel i abi l i ty ranged f rom . 02 t o  . 6 8 .  
The author s  state that the rel i ab i l i ty coef f ic i ents for 
the overal l domains a r e  acceptable for making pl acement 
dec i s ions , but that the item-by-i tem analy s i s reveals 
unacceptable coef f i c i ents to yield useful information 
for placement or programming dec i s ion make r s . Thi s 
study i s  limited in its  general iz ab i l i ty , however ,  
because the sub j ects used for the s tudy were a l l  above 
the sugges ted age range of the instrument and the sample 
f o r  the s tudy cons i s ted of only f ive subj ec ts . 
C learly , the l i terature has shown the need for an 
extens ive inve s tigation of the inter-rater re l i ability 
of the ABS-SE . Thi s inve stigation should inc lude the 
use of both Parts I and I I  of the ABS -SE and the use of 
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evaluation . Ana l y s i s  of the data collected s hould be 
conducted through the use of corre lational s tat i s ti c s  
because rating s  o n  the ABS -SE often determine a 
s tudent ' s  educational placement and program . The 
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pres ent s tudy s y s tema t i c a l ly addre s ses each o f  the needs 
l i s ted above . The purpos e  of thi s s tudy is twofold : 
( a )  to determine an inter-rater rel i abi l i ty coef f ic i ent 
for the ABS-SE u s i ng secondary spec ial educ ation 
personnel a s  raters and ( b )  to determine i f  there are 
any s ignif icant di f ferenc e s  in the perceptions of 
secondary spec ial education personne l re lated to the 
adaptive behavior of students identif ied as mi ldly 
menta� ly retarded as measured by the ABS-SE . 
Method 
Subj ects 
Subj ects for thi s  study were randomly s e le c ted f rom 
a l i s t  of s tudents enro l l ed in a secondary ( 9 - 1 2 ) 
program for individuals identi f ied as mi ldly mental ly 
retarded . The sub j ects attended a publ ic high school 
with a s tudent population of approximate ly 2 1 5 0 ;  located 
in a communi ty of approx imately 4 0 , 0 0 0  re s idents . The 
subj ects ranged in age f rom 1 4  to 1 8  years old and IQ 
scores ranged from 7 5  to 5 5 . The ethnic s tatus of tjle 
subj ects was divided almo s t  equa l ly into two groups : 
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Black and Caucasi an . The orig ina l sample cons i s ted of 
1 0 males and 10 �emales for a total of 20 subj ects . One 
male subject and one fema le sub j ec t were dropped f rom 
the s ample bec aus e  raters who had initial ly indicated 
that they could rate the subj ects us ing the ABS-SE f e l t  
that thei r  rat i ngs would b e  i nval i d  o n  the bas i s  of a 
l ack of information . The subjects could not be replaced 
due to time l imi tations : therefore , the total s ampl e  
cons i s ted of 18 sub j ec ts ( 9  males and 9 females ) .  
Raters 
Rate rs were a l l  secondary ( 9 - 1 2 ) spec ial educ ation 
personnel with certi f ication and teaching expe r ience in 
the area of mi ld mental retardation . Al l rater s were 
part of the support servi c e s s taf f of a midwe s tern hi gh 
school which employs a total teaching and admi ni s trative 
s taf f of 1 2 5  member s .  There were four fema le raters and 
1 ma le rater : a l l  of which were Caucas ian . Raters of a 
particular 9ub j ect were randomly s e l ec ted a s  de sc ribed 
in the procedures section of thi s  s tudy . Al l raters had 
e i ther da i ly contac t or suf f ic ient information to rate 
the subj ects to which they were a s s igned . 
Procedure s 
There were three major components in the 
implementation of thi s  inve s tigat ion : ( a ) subj ec t  
s e lec tion , ( b )  rater s e l ec tion , and ( c )  rater i n s e rv i c e . 
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Subj ects were randomly se lected from a l i s t  o f  s tudents 
enrol led in a secondary ( 9 -1 2 )  program for s tudents 
identif ied as mi ldly mental ly retarded . After the 
sub j ects were s e lected , a l i s t  was c i rculated to raters 
containing the name s of the sub j ects . Potential raters 
were asked t o  indicate which s tudents they had daily 
contact wi th or had enough inform.ation that they could 
complete the ABS-SE u s ing the s tudent as a subject . Two 
raters were then randomly selected from the l i s t  of 
potential raters who had indicated that they could rate 
the behavior of a sub j ect . Al l of the raters had 
previou� training in the adminis tration of the ABS-SE . 
An i ndividual training ses s ion reviewing the proper 
sc�r ing and admi nistration of the ABS -SE was provided by 
the inve s tigator to al l raters . Raters had acc e s s  to 
the inve s tigator on matters of a technical nature , but 
no other he lp was given by the inve stigator . Raters 
were asked to complete the ABS -SE a s s e s sment booklet 
independe�tly and not to di scus s their ratings . The 
asses sment booklets were then returned to the 
inve s tigator for analys i s . 
Re sults 
Organ i z ation Pattern of ABS -SE 
The ABS -SE cons i sts of two maj or components Part I ,  
which measures adaptive behavior and Part I I , which 
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measures maladaptive behavior . Each part c ons i s ts of 
domains and subdoma ins ( Part I only ) • Doma ins and 
subdomains are made up of items which a s s e s s  behaviors 
re lated to the particular domain or subdomain . 
Analysis of Data 
The data col lec ted were analyzed us ing two methods 
of calculating inter-rater re liabi l i ty : ( a ) overal l 
rel i abi lity based on tota l domain or subdomain scores 
{ the procedure mos t  commonly used , according to Hartmann 
( 1 9 7 7 ) ] and ( b )  Cohen ' s  kappa ( Cohen , 1 9 6 0 ) . Cohen ' s  
kappa al lows for a s tr ingent item-by-item analys i s  by 
correcting for chance agreements . Harmann ( 1 9 7 7 }  s tate s 
that a re l i ab i l i ty coe f f i c ient of . 8 0 is requ i red to be 
cons idered acceptable by many researchers when the 
percentage agreement formula i s  used to calcul ate 
inter-rater re l i abi l i ty . A kappa of . 6 0 or higher i s  
recommended by Ge l f and and Hartman ( 1 9 7 5 }  to be 
cons idered acceptab l e . · The overal l rel i abi l ities of the 
subdomains . and domai ns were calculated by dividing the 
agreements , on both occurrence and nonoccurrenc e , by the 
tota l number of agreements and d i s agreements . The 
compar i son of the ratings using kappa provided for a 
more complex ana lys i s  of the data . Part I of the ABS-SE 
cons i sts of two type s o f  i tems : tho s e  wh i c h  a s k  the 
rater to c i rc l e only one r e s po n s e .  and tho s e  i tems wh i c h  
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ask the rater to c i rc le a l l  statements which apply to 
the individual be ing rated . See Append i x  I for s ample 
items . 
For thos e  items which asked the rater to c i rc l e  
only one re spox:ise for a certain point tota l , agreements 
on occurrence we re scored for all statements l e s s  than 
or equal to the total c irc l ed by each rater . Agreements 
o n  nonoccurrence were scored for s tatements with a point 
value greater than the total . I f  an item had a total 
point value of " 5 " and rater 1 c i rc led a " 4 "  and rater 2 
a " 3 " , three ag reements on occurrence were scored 
( statements 1- 3 ) , one agreement on nonoccurrence was 
scored ( statement 5 ) , and one disagreement ( s tatement 4 ,  
rate r  1 - occurrenc e , rater 2 - nonoccurrence ) was 
s cored . On those items which asked the rater to c i rc le 
a l l  s tatements whi c h  appl ied , an agreement on oc currence 
was scored if each rater c i rc led the s tatement and an 
agreement on nonoccurrence was scored if ne ither rater 
circ led the s tatement ( Brul le & Hoernicke , 1 9 8 4 ) . On 
Part I I  of the ABS-SE , the rate r i s  given a statement 
and asked to rate the occurrence of the particular 
behavior a s  " occas ionally " or " frequently " .  If the 
particular behavior doe s not occur ne ither de s c r i ptor i s  
c i rc led . S e e  Append i x  I for s amp l e  i tem . 
E ach s ta tement was cons idered two s eparate 
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s tatements for the purpose of thi s  inve s tigation . I f  
both raters indicated that a particular behavior 
occurred " occas ional ly " , an agreement on occurrence was 
scored . I f  ne i ther rater indicated that a particular 
behavior occurred " occas ionally " ,  an agreement on 
nonoccurrence was scored . I f  e i ther rater indicated -a 
particular behavior occurred " occas iona l ly "  and the 
s econd rater did not indicate such , a d i s agreement was 
scored . Thi s  proce s s  was then repeated for the 
s tatement using the de scriptor " f requently " .  A 2 x 2 
matrix , having the fol lowing ce l l s : agreement on 
occurreace ; agreement on nonoccurrence ;  d i s agreement 
[ rater 1 - occurrence and rater 2 - nonoccurrence ] ;  and 
d i s agreement [ rater 1 - nonoccurrenc e  and rater 2 -
occurrence ] ,  was then prepared to summar i z e  the data for 
each subdomain , domain , and part of the AB S - S E . 
The results of both technique s of e s timating 
i nter-rater rel i ab i l i ty are l i s ted in Tab l e  1 .  Score s 
i n  the firs t column indicate inter-rater re l i ab i l ity 
e stimates of overa l l  factors only . The second column 
shows the inter- rater re l i abi l i ty e s timate s when a more 
stringent corre lational stati stic is used for 
i tem-by- i tem agreement analys i s . The estimate s of 
inter-rater rel iabi l i ty us ing kappa were somewhat lower 
than those u s i ng calcul ated overal l factor score s . Thi s 
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i s  because o f  the s tati stical nature of kappa and was 
an expected re sult . 
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Table l 
Re l i abi l i ty Estimates 
C omponent Re l i ab i l i ty 
Independent Func tioning 
Eating 
Toi let Use 
C l eanli ne s s 
Appearence 
Care of C loth i ng 
Travel 
Other I ndependent Func tioning 
Phys ical Deve lopment 
Sensory Deve lopment 
. Motor Deve lopment 
Economic Ac tivi ty 
Money Hand l i ng & Budgeting 
. Shoppinq· Ski l l s  
Languaqe Deve lopment 
Expres s ion 
Comprehens ion 
Social Language Deve lopment 
. 9 2 
. 9 1 
. 9 8 
. 9 6 
. 7 8 
• 7 4  
. 9 9 
. 8 8 
. 9 4 
. 9 2 
. 9 4 
. 7 9 
. 7 3 
. 8 5 
. 8 5 
. 8 7 
. 8 5 
. 8 0 
Kappa 
. 8 2 
. 8 2 
- . 0 1 
. 9 0 
. 4 5 
. 4 3 
. 9 3 
. 6 8 
. 7 6 
. 58 
. 8 0 
. SS 
. 3 8 
. 6 9 
. 6 5 
. 7 2 
. 5 2 
. 5 3 
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Table 1 ( continued ) 
Re liab i l i ty Estimate s 
Component Re liability 
Numbers and T ime . 9 2 
Prevocational Ac tivity 
Self-D irection 
Initiative 
Perserverence 
Lei sure Time 
Soc i a l i z ation 
Re spons ibi l i ty 
Overa l l  Part I 
Aggres s ivenes s  
Anti -Social vs . Soc ial Behavior 
Rebe l l iousne s s  
Tru s tworth i ne s s  
. 7 5  
. 7 6 
. 7 8  
. 7 7 
. 6 8 
. 8 2 
. 7 9 
. 87 
. 9 2 
. 8 7 
. 85 
. 8 7 
35 
Kappa 
. 7 7 
. 4 9 
. 5 2 
. 5 3  
. 5 3  
. 36 
. 6 3 
. 4 9 
. 7 0 
. 7 0 
. 4 7 
. 4 6 
. 5 3 
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Table 1 ( continued ) 
Re l i ab i l i ty Estimates 
Component 
Wi thdrawal vs . I nvolvement 
Mannerisms 
Appropriatenes s  of 
Interpersona l Manners 
Acceptab i l i ty of Voc a l  Habits 
Acceptabi l i ty of Habits  
Ac tivi ty Leve l 
Symptomatic Behavior 
Use o f  Medications 
Overa l l  Part I I  
Re l i ab i l i ty 
. 92 
. 9 7 
. 9 4 
. 8 6 
. 9 8 
. 8 6 
. 8 8 
. 9 6 
. 9 0 
3 6  
Kappa 
. 6 7 
. 7 1 
. 7 1 
. 3 0 
. 9 2 
. 4 7 
. 4 7 
. 8 4 
. 5 9 
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D i scu s s ion 
Th i s  s tudy has some l imitations in i t s  
genera l i z abi l i ty t o  the overa l l  population f o r  which the 
ABS-SE is used . The sample popu lation is smal l and 
demographically re s tricted in terms of the age range and 
area of re s idence of the subj ec ts . Several intere s t i ng 
f ind ing s , however , were obtained and warrant further 
di scus s ion . The inter-rater re l i abi l i ty es timate s using 
only the domain or subdomain scores are quite high with 
the maj or i ty o f  the rel i ab i l i ty e s t imate s exceeding . 8 0 .  
Thi s  f indi ng supports that of Brulle and Ho�rnicke 
( 1 9 8 4 )  and also thei r  contention that the ABS -PSV c an be 
useful in making placement dec i s ions , because the items 
on the ABS -PSV and the ABS-SE are the same . 
The relative ly high score s obtai ned when kappa was 
u s ed to ana lyze data indic ate s that the ABS -SE may be 
u s e f u l  in maki ng programming dec i s ions for s ome aspects 
of a sub j ec t ' s  adaptive behav i o r . The maj ority o f  the 
subdomains. and doma ins on Part I of the ABS -SE had 
acceptable leve l s  of inter- rate r re l iab i l i ty . The 
subdoma ins and domains of Trave l , Sensory Deve lopment , 
Economic Ac tivi ty , Comprehens ion , Soc ial Language 
Deve lopment , and Self  D irection are que s t i onable as to 
the i r  usefulne s s  in aiding diagno s t i c i ans and educ ators 
in _ maki ng programming dec i s ions . The re l i abi l ity 
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rati ng o f  . 59 indicate s that overal l ,  Part I I  of the 
Scale i s  s l ight ly below the accepted leve l s  of 
inter-rater re l i abi l i ty nec e s sary for maki ng such 
dec i s ions . The domain of Trus tworthine s s  is a l s o  
que s t i onable as to i t s  usefulne s s · in providing 
information re levant to programming . The domains of 
Anti social  vs . Social Behavior , Rebe l l iousness , 
Acceptabi l i ty . of Vocal Habits , and Symptomatic Behavior 
provide programming dec i s ions maker s  with l i ttle or no 
reliable informa t ion . 
Low coef fic ients of reliab i l i ty between raters on 
the C?mponents of Trave l , Economic Ac tivi ty , Le i sure 
Time , Money Hand l ing and Budgeting , and C are of Clothi ng 
may be attributed to the lack o f  d i re c t  observation of 
the particular ski l l s  by the rater s . The use of publ ic 
tran s portat ion , banki ng faci litie s , and budget s  are 
skil l s  that a c l a s sroom teacher may never observe 
d irectly unl e s s  the curriculum c a ll s  for the a s s e s sment 
and teaching of such ski l l s . The inter-rater 
reli abil i ty of such items might be higher if di rect 
observation of the ski l l s  being rated occurred more 
often by the raters . 
E ach of the components in Part I of the ABS -SE 
which have que s tionable or unacceptable leve l s  of 
i nter-rater rel i ab i l ity cons i s t  of only one or two 
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i tems . Thi s  lack of information being reque s ted about a 
certain set of ski l l s  coupled with the lack of d i rec t 
observation of the ski l l s  on which information i s  be ing 
requested , could be a reason why such. low rel i abi l i ty 
coe f f ic ients were obtained . I f  the components were 
expanded in such a way that there were more spec i f ic 
i tems which reques ted information that teachers can 
observe directly , the rel i abi l i ty coef f ic ients may 
improve . 
The domains on Part I I  of the ABS-SE which have low 
inter-rater rel i ab i l i ty share the problems of those 
componeats on Part I of the scale which have 
unacceptable rel i abi l i ty coef f i c ients and have some 
problems that are unique to thi s  particular part of the 
scale . The domains of Anti-Soc ial vs . Soc ial Behavior , 
Rebe l l iousne s s , Acceptab i l i ty of Vocal Hab i t s , Ac tivi ty 
Leve l , and Symptomatic Behavior all  ask the rater to 
rate behaviors which every chi ld i s  going to exhibit at 
some time or another during h i s/her school career . The 
behaviors may be more intense in one teacher ' s  c las s room 
than another ' s  and teacher s ' persona l i t i e s  and 
toleration for certain behaviors are very dif fere nt . A 
s tudent ' s  age , the time of day , and many other factor s 
may cause a s tudent to di splay the behaviors be i ng rated 
with a high degree of frequency at a particular time , 
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but he/she may not di splay the behaviors at another 
g iven time . Another problem wi th the doma ins on Part I I  
o f  the ABS -SE i s  that they Of ten ask the rater to rate 
behaviors which they have not been trained to ob serve . 
The domain of Symptomatic Behavior i s  an example of thi s  
phenomenon . I tems inc lude que s tions about the s tudent ' s  
feeling s  of persecution / hypochondrical tendenc i e s , and 
s igns of emotiona l ins tabi l itie s . Unle s s  the rater i s  
trained i n  the observation o f  such behaviors and 
abnormal psychology , the rating s given cannot be val id 
nor rel i abl e . 
Each of the components that have low kappa rati ngs 
have some common charac ter i stic s which , if changed , 
might make them more re l i able and useful in program 
dec i s ion making . The wording of the items ,  or 
s tatements wi thin items , are vague and leave the rater 
gue s s ing as to the information be ing asked for in the 
que s t ions ( E l l iot , 1 9 8 5 ) . Few s tatements or i tems are 
s tated in ob servab le or measureable terms . Words such 
as usua l ly , adequate ly and obviou s ly , used in i tems and 
s tatements within items , ask the rater to make 
j udgements which re sult in a myr i ad of re sponse s . I tems 
on Part II of the ABS - S E  a l so pos se s s  thi s 
character i s tic of vaguene s s  when raters are asked to 
rate the occurrence of a particu l ar behavior as 
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" occas ional ly "  or " f requently " .  The frequency of a 
behavior shou ld be rated and expres sed in terms of 
occurrence per mi nute , per hour , per day , etc . . • A 
measure of inten s i ty would also make the information 
obtained more valuable to the di agnos tician and the 
educator . 
Raters in thi s  i nve s t igat ion were asked about 
particular problems , if any , they encountered while 
rati ng the adaptive behavior of subj ects . They voiced 
several concerns . Raters s tated that i tems on Part I of 
the ABS -SE switch frequently in type of re sponse that i s  
required o f  the rater ( c i rc le only one o r  c i rc l e  a l l  
that apply ) . A rearrangement of items so that tho s e  
which require a s imi lar type o f  re sponse a r e  grouped 
toge the r within a particul ar subdomain or doma in would 
make the rating procedure le s s  confus i ng . Another 
problem wi th the i tems on the ABS - S E , ac c o rding to 
raters in thi s  s tudy i s  that statements wi th i n  i tems 
switch from be ing phrased in the pos i tive to be ing 
phrased in the negative ; thus cau s i ng the rater to 
become confused about the type of re sponse that i s  
being asked for by the i tem . S imply stating al l 
que s tions of a particular i tem in the same manne r 
( pos i tive ly or negative ly ) would rectify th i s  probl em 
and lead to greater re l iabi l i ty b e tween r a t e r s  b e c au s e  
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o f  increased c la�ity of the i tems � The above 
sugges tions represent what the inve stigator cons iders to 
be change s that wi l l  increase the inter-rater 
re l i abi l i ty of the ABS-SE and thus increase the 
instrument ' s  usefulne s s  a s  a programming tool . 
Thi s  inve stigation , even with i t s  l imi tations , has 
produced re sults tht are re levant and important to the 
measurement of adapt ive behavior . F i r s t , the s tudy has 
shown that the ABS -SE can be a rel i able ins trument for 
schoo l personne l maki ng placement dec i s ions . The 
i nve s tigation has shown that the ABS - S E  may have some 
usefulne s s  as a programming tool . The maj ority of the 
items on the ABS -SE withstood the scrut iny of a very 
s tr i ngent measure of inter- rate r re l i ab i l i ty . Thi s  
al lows diagnosticians and educators a s surance o f  
accurate information which is v i t a l  to the education 
proce s s . The contention that teachers are the mo s t  
qua l i f ied to rate the behavior of s tudents o n  the ABS -S E  
by its authors was also supported by the re l i abi l i ty 
coe f f ic ients obta ined through the analy s i s  of the data . 
Further inve s t igation of the inter-rater rel i ab i l i ty of 
the ABS -SE i s  warranted on the bas i s  of the f i nding s  of 
thi s s tudy to provide more accurate information about 
the usefulne s s  of the ABS - S E  as a measure of adaptive 
behavior . 
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S everal unanswered questions have al so been raised 
by th i s  inve s tigation . Would more re l i able data be 
produced i f  both the teacher and parent were used .as 
raters? Would a di f ferent technique of completing the 
ABS•SE , such a s  third party asses sment or interview , 
produce more re l i able re sults than the use of trained 
raters us ing the f irst party a s s e s sment technique? 
Would ratings be tween teachers· on the ABS-SE be more 
re l i able if the s tude nt ha s been identif ied as 
mode rately , s eve re ly , or profoundly menta l ly re tarded ? 
These are que s tions that need to be addres l!;ed by further 
research . We ( re s e arche r s , educators , diagno s t i c ians , 
and parents ) mus t  continue to s eek out and re f i ne the 
measurement of thi s  concept ( adaptive behavior ) which 
has been present f rom the earliest de fini tions of me.ntal 
retardation , but has e luded re l i able arid val id 
measurement to the present day . 
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Appendix l 
CARE OF C LOTH ING SUBDOMAIN 
ITEM 1 1  C are of C lothing 
( C irc le a l l  that apply ) 
Wi pe s  and po li shes shoe s when needed 1 
Puts c lothes away neatly 1 
Hangs up c lothe s wi thout prompt ing 1 
Does none of the above 0 
SUBDOMAIN TOTAL ( Enter I tem 1 1 )  
DRESS ING AND UNDRESS ING SUBDOMAIN 
ITEM 1 2  
Dre s s i ng 
( C ircle only one ) 
Dre s s e s  s e l f  complete ly ( rai ncoat , over shoe s ,  e tc . ) 5 
. Dres ses  s e l f  completely with verba l  prompt ing 4 
Dre s s e s  s e l f  by pul l ing or putting on a l l  c lothe s with 
verbal prompting and by fas tening them ( z ipping , 
buttoning , snapping ) wi th he lp 3 
Dre s ses self  wi th he lp in pul l ing or putting on 
mo s t  c lothes and in fastening them 2 
Cooperate s when be ing dres sed by 
extending arms or legs 1 
Must be dre s sed completely 0 
ITEM 1 3  
ITEM 8 7  
Puts 
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Appendix 1 ( conti nued ) 
on 
Shoes 
( C ircle all  that apply ) 
shoe s correc tly wi thout as s i s tance 
Ties shoe lac e s  wi thout as s i s tance 
Unties shoe lac e s  wi thout a s s i s tance 
Removes shoe s wi thout a s s i s tance 
1 
1 
1 
1 
Does none of the above 0 
SUBDOMAIN TOTAL ( Add I tems 1 2  & 1 3 )  
F requently 
Oc ca s s ionally 
HAS HYPERACTIVE TENDENC IES 
Talks exces s ive ly 1 2 
Wi l l  not sit s t i l l  for any . length of time 1 2 
Cons tantly runs or j umps around the room 1 2 
Move s or f idget s  cons tant ly 1 2 
Doe s none of the above 0 0 
Othe r ( spec i f y ) 1 2 
